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school art:
what's in it? “———

Exploring visual arts in secondary schools

Dick Downing
Ruth Watson




CONTENT OF THE CURRICULUM FROM
DESCRIPTIONS OF MODULES >|

The use of media or materials>I

The artistic and cultural referenpes used to
support teaching and learning>|

The skills taught, including the formal elements of
art addressed>|

The thinking processes developed through, or
used to support, the study of art>|



THE MEDIA AND MATERIALS USED>|

Modules (as a percentage of the total

number of modules)
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ARTISTS USED AS REFERENCES TO
SUPPORT THE CURRICULUM, >|
IDENTIFIED BY PERIOD>I
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THE SKILLS TAUGHT>I

O B Modules in the CAP identified schools
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THINKING PROCESSES>|
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CHARACTERISTICS MORE LIKELY IN
MODULES IN CAP IDENTIFIED
SCHOOLS>I

Pupils produced work using ICT and other, less
traditional media>|

Teachers used artistic reference from >|
the latter 20th and early 21st century >l
to support the curriculum>|

International art/culture and the work >I
of women artists were included in the artistic
references used to support the curriculum>|

In total, twice as many artist references in CAP
schools>|



CHARACTERISTICS MORE LIKELY IN
MODULES IN CAP IDENTIFIED SCHOOLS (cont) >bi

Teachers included a wider range of art forms in the
references used to support the curriculum>|

Pupils were encouraged to make art to explore
ISSues or express meaning >|

Teachers encouraged puplls to use and develop
creative thinking processes>|

The curriculum included visits to galleries and
museums and ipcluded the use of external artists
(but not often)>|



RESPONSES TO ART IMAGES>|

Six Images (Van Gogh, Warhol, Hirst,
Shrigley, Billingham, pupil)>|

Would you include this in your choice of
curriculum content?>|

Why? Why not? >
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TEACHERS’ ATTITUDES TO ART IMAGES>|

Personal preference the main determining factor>l
>
Capacity of image to support skills learning>I
>
Images raising embarrassing or challenging
Issues rejected>|
>

Evidence of slow-changing orthodoxy>I



REASONS FOR INCLUDING .
CONTEMPORARY ART PRACTICE>]

To provide a curriculum which is more
Interesting, relevant and accessible to the pupils>|

To increase pupils’ understanding of the wider
art world and challenge the notion, ‘what is art?’>|

To allow individual teacher preference for
contemporary genres to be reflected in the
curriculum they taught>|



QUESTIONS EMERGING FROM THE
RESEARCH>I

Is contemporary art practice intellectually,

emotionally and socially accessible to students in
school?>]

Are teachers equipped with the knowledge and

understanding to incorporate contemporary art practice
In their teaching?>|

Is the freedom of choice of teachers to define art
curriculum content an appropriate method of selecting
the cultural and artistic references to be included?>I



QUESTIONS EMERGING FROM THE
RESEARCH>]

Is a wider range of artistic genres or cultural references
necessary for a more effective art education?>|

Is painting and drawing excluding other media such as
sculpture, design and photography, and what are the
educational repercussions of this?>|

Are critical analysis, issue-based learning and the
communication of meaning in and through art sufficiently
integrated and balanced with the acquisition of the craft
skills of art making?>I



Arts education in secondary schools; effects

and effectiveness — Harland et al, 2000>]

200+ interviews with pupils in secondary schools

wgl? good arts reputation>|
Analysis of what they said they had learned or ‘got

out of’ their arts courses>|
Interviews with their teachers and school managers>|

Comparison between different art forms>l
Typology of outcomes under 7 headings>|

>



Three core effects of arts education —
Harland revisited 2009 >I

>|

art form knowledge, techniques

and skills;>I

>

creativity and thinking skills; and>l
>

exploration and expression of
meaning.>
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Creativity and thinking skills>|

N

>|

Creativity &
experimentation

Imagination

Thinking/ problem
solving skills

DevEl'(ipment of ...

ART

Low overall but

high relative to
other art forms

Low overall but

high relative to
other art forms

Hardly any

DANCE

Some (but low
overall)

Slightly higher
(but low overall)

Hardly any

DRAMA

Low

Low overall but

high relative to
other art forms

Some (but low
overall)

MUSIC

Low

Low

Some (but [ow
overall)




Some new questions for 2009>|

Should all art forms be seeking to address all the

potential outcomes? >|
>

Are there Intrinsic differences between what each
art form can achieve?>

Or are different priorities simply a reflection of the
historical development of teaching in each art
form?>|

Or does the prioritisation reflect the interests of the
pupils who choose to study each art form? >|



Some new questions for 2009 re art
teaching>|

Should art teaching address all of the potential

ou>tcomes that could be achieved?>I

How should these be prioritised?>I

Should the purposes of art education change in a
world experiencing paradigm shift?>|

Or are there immutable purposes for teaching art?>l

Should all art teachers addres\s all/the same
purposes and outcomes?>|

Or should we ensure that all pupils have access to
all outcomes? >|



Some new questions for 2009>|

Where is the curriculum going now? >I
Creatlyity is the hot issue. Apparently. >
What role will art teaching play in its development?>I



